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Abstract

Resumen

This paper is a bibliographic review of
the scientific studies published from 2000
to 2014 on children’s literature and its tea
ching. The data analised show the number
of the scientific studies which have focused
on children’s literature and its educational
use and their evolution over these 14 years,
the list of lead ing scientific journals where
these studies are published, the list of researchers who mostly have devoted to the
scientific study of children’s literature and
its teaching bet ween 2000 and 2014 and the
main thematic areas of scientific study on
children’s literature and its teaching in this
period. This bibliographic review allows us
to state that the most studied research lines
focuses on authors, titles and genres of children’s literature. They are all analyzed from
different points of view, although there are
other prom inent lines such as the instructional use of children’s literature and literacy
for the younger student population and the
analysis of stereotyping gender in children’s
literat ure texts.

Este artículo es en una revisión bibliográfica de los estudios científicos que desde el año 2000 hasta 2014 se han publicado
sobre Literatura Infantil y su didáctica. El
objetivo es ofrecer un análisis cuantitativo
y cualitativo de estos estudios a partir de los
datos obtenidos en la base de citas bibliográficas SCOPUS. Los datos analizados son el
número y la evolución en el tiempo de estudios científicos que en estos 14 años se han
ocupado de la Literatura Infantil y su uso didáctico, la nómina de las principales revistas
científicas donde aparecen publicados estos
estudios, la relación de los investigadores
que mayormente se han ocupado del estudio
científico de Literatura Infantil entre 2000
y 2014 y las principales líneas temáticas de
estudio científico de la Literatura Infantil en
este periodo. Esta revisión bibliográfica nos
permite afirmar que la línea de investigación mayormente estudiada es aquella que
se ocupa de los autores, títulos y géneros de
Literatura Infantil. Estos son objeto de análisis desde diferentes puntos de vista, si bien
existen otras líneas destacadas como son el
uso didáctico de la Literatura Infantil entre
la población escolar más joven y el análisis
de estereotipos de género en textos de Literatura Infantil.
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Introduction
According to Cerrillo (2007b: 34), children’s
literature is not “a segregated part of literature”, because in the author’s own words, “it is
already an adult” (Cerrillo, 2013), which “has a
weight as a literary expression” (García Padrino
(2001: 14).
From this point of view, the concept
children’s literature is used by specialised
bibliography to refer to the set of literary
texts written for and addressed to children
(Nodelman, 2008; Mínguez, 2012; Cerrillo,
2013), besides those textsfrom which children
can draw lessons before adolescence (Fittipladi,
Colomer, 2014). Therefore, this kind of literature has a very specific thematic area whose
objective is generally advantageous leisure and
didactic instruction of the younger population
(Mendoza, 1999; Cerrillo, 2008).
Children’s literature is made up of a set of
high-quality literary texts that promote interaction between the reader’s world and that of the
literary work. This way, it brings autonomous
learning forward and promotes high-quality
literary education (Cerrillo, 2007a; Cerrillo,
2008). Literary education means education
apart from traditional learning of literature.
Its aims at awakening the children’s creative
capacity in their literary purpose acts. (Cerrillo
y Sánchez, 2007; Merino, 2005).
Children’s literature has been studied since
the last century through the study of the different national histories of children’s literature,
although their publication goes back several
decades in the case of Europe. We can refer, as
detailed in the study of Bravo-Villasante (1989),
to the publication of several histories of children’s literature in countries such as Denmark
(Simonsen, 1942), England (Muir, 1954), France
(Trigon, 1950), Germany (Doderer, 1973-1984),
Poland (Kuliczkowska, 1959), Portugal (Rocha,
1984), Russia (Babushkina, 1948) and Spain
(Bravo, 1985). Some of these histories were subsequently updated: Carrasco Rodríguez (2006)
in the case of England, Brown (2008) in the
case of France, Gomes (1998) and Rocha (2001)
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in the case of Portugal, Bermejo (1999) in the
case of Spain, and Garralón (2001) and Escarpit
(1986) in a more general and overall way that
is not limited to a specific geographical area.
This last study presents a historical overview of
children and young people literature in Europe.
In the case of the other three languages having
an official status in Spain, the studies of Valriu
(1998) and more recently those of Lluch and
Valriu (2013) should be emphasised in the case
of Catalan, as well as those of Roig (2008) in the
case of Galician, and those of Etxaniz (2011) and
Arroitajauregui (2012) in the case of Basque.
In Latin America, Bravo-Villasante published Historia y Antología de la Literatura
Infantil Iberoamericana (1966), albeit some
Latin American had already published some
essays and histories: Sosa (1944), published
in Argentina La literatura infantil, and Trejo
(1950) published La literatura infantil en México.
In the 80s, the work by Peña Muñoz (1982),
Historia de la literatura infantil chilena, should
be emphasised. Upon publishing this book,
Peña Muñoz continued his studies, extending
this first edition and including writers and
illustrators of the 90s. This research has been
recently published (2009), entitled Historia de
la Literatura Infantil y Juvenil en América Latina,
although we have to underline that this same
author published another book before it: Había
una vez en América. Literatura Infantil en América
Latina (1997).
On the other hand, on publishing the last
edition of Historia y antología de la literatura
infantil universal (1988) in four volumes, BravoVillasante offers her collaboration through a
detailed study of literature in Arab countries,
a study that has been recently updated by Soto
(2014: 141-152), and its bibliography already
mentioned the existence of La literatura infantil
en Egipto, by El-HalimWahdan (1972). For its
part, Oceania is represented by the history of
children’s literature by Saxby (1969), History of
Australian children’s literature 1841-1941.
In this sense, based on the above, which
emphasises the interest of the scientific commu-
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nity in scientific texts and studies on children’s
literature over the last decades, the objective
of this article is performing a quantitative
and qualitative review of the scientific studies
on children’s literature published between
2000 and 2014. The importance of this kind of
bibliographical reviews lies in the fact that the
concept of bibliography is becoming increasingly relevant in scientific research and is also
evolving from an initial idea of grouping and
choosing a set of texts on a subject or author
to a more complex view that sees it as the final
outcome of a methodological, structured and
systematic process that leads to choosing a set
of valid, useful and relevant texts on a specific
research issue or subject (Friedlander y Bessette,
2003: 5-6). On the other hand, we believe that
covering the period between 2000 and 2014 is
appropriate because there are scientific studies
at an international level that at least reviewed
bibliography using a qualitative approach,
which was published before 2000 in Europe
regarding children’s literature and its didactical use. We are referring to the papers of Short
(1995), a bibliographical study that compiles
research on children’s literature, its use and
development in the school curriculum in a
volume, and to that of Denham (2000). Within
the Hispanic scope, there is a bibliographical
summary commented by Boland (2009), with
600 entries of books and theoretical articles on
children literature.

b. Preparing a catalogue of the main scientific
journals where those papers are published.
c. Preparing a catalogue of authors and
researchers who have basically dealt with
scientific studies on children’s literature
between 2000 and 2014.
d. Defining these thematic lines of scientific
study on children’s literature in this 14-year
period, in which these research could be
grouped.

Objective, sources, materials and
methods of the bibliographical review

The bibliographical review presented in this
article has been prepared from the SCOPUS
source of information. This reference database
that indexes those scientific studies published
after a review using the double blind procedure
was created in 2006 and includes abstracts and
citations from more than 18,000 texts which
belong to all fields of science with more than
5,000 international editors worldwide, which
means more than 43 million entries and 23
million patents from 5 patents offices from all
around the world. It is therefore a search and
analysis tool which is internationally validated.
It should also be emphasised that this database
includes monographs and scientific journals
that belong to the field of Social Sciences and
Humanities, fields to which studies on children
literature belong. We are aware that this
database includes just a few bibliographical
references to scientific Studies on children’s
literature published in Spain and in Hispanic
scientific domains, but our study aims at performing a bibliographical review of what has
been published on children’s literature internationally and globally2.

In this article, the bibliographical review
aims at determining a state of the issue of
scientific studies on children’s literature and
its didactical use published between 2000 and
2014. This objective could be summarised in
the following aspects:
a. Reviewing the number and its development
over time (e-books, chapters of books,
scientific articles and reviews evaluated
by the double blind review system) that
have dealt with children’s literature and its
didactical use between 2000 and 2014.

SCOPUS, as a scientific assessment tool,
does not only provide access to the best global
scientific bibliography, which is mainly published in English, although other languages such
as Spanish, German, French and Portuguese
are also available3, but it also offers great
functionalities when establishing analyses
and measurements of scientific production.
Amongst the analysis data offered by this
resource, we would like to underline the real
time calculation of the citations received from
those indexed texts. Thus it is a powerful tool
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to make scientific bibliographical reviews. The
fact that our themes fall within the scope of
knowledge on Social Sciences and Humanities
especially justify the use thereof, as stated by
Meho and Yang (2007: 2115-2118), it has a wider
range of bibliographical entries of these fields
than other databases that have international
imapct, such as Web of Science (WoS).

Results of the bibliographical review
Number and evolution of the number of
scientific publications on children’s literature
between 2000 and 2014
The first datum analysed, which is quantitative in nature, refers to the number of studies
on children’s literature and its didactical use
published from 2000 until the end of 2014. To
that end, we chose a number of these scientific
studies that reported the search of the following
descriptors: children’s literature (1,097 scientific
studies), children’s books (588), children’s narrative (243), children’s poetry (24), children’s theatre
(30) and picture books (691) in the multiple field
of Article, Title, Abstract, Key-Words. In total,
2,673 scientific studies are distributed by year

Given that SCOPUS is an international
database indexing scientific studies in different languages, but always having those
data that identify publications (title, abstract
and keywords) in English, we have used the
following analysis methodology when performing this bibliographical review: searches
were inserted in the multiple field Article, Title,
Abstract, Key-Words, using the following descriptors in English that are representative of
children’s literature, in order to
achieve the aforesaid 4 objectives FIGURE 1. Number and evolution of scientific Publications on chilof bibliographical review: children’s dren’s literature between 2000 and 2014
literature, children’s books, children’s
narrative, children’s poetry, children’s theatre and picture books.

The thesaurus of the British
Library has been used to choose
the specific terms on children’s
literature. This thesaurus is a
global reference and it distinguishes between Children’s Literature
and Youth Literature, an aspect that
we believe it is interesting to focus
the objective of our bibliographical
review. Therefore, for our study we
will only be using as a reference all
those descriptors directly linked to Fuente: SCOPUS / Elaboración propia
the term Children’s Literature, and
as follows:
all the aspects linked to Youth Literature shall be
This figure shows that from 2007 the number
left aside for any subsequent research.
of scientific studies on children’s literature
The search made with SCOPUS provided
increases quantitatively compared to previous
us with bibliographical information on the
years. From 2007 to date, 2,014 scientific works
following scientific studies: books and monohave been published compared to 659 published
graphs, chapters of books, scientific articles
between 2000 and 2006. The greatest number of
and reviews; all these documents were evaluastudies on children’s literature and its didactical
ted by the double blind review system.
use was indexed in SCOPUS in 2013 (364) and
the lowest number of studies on children’s lite-
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rature and its didactical use was indexed in the
aforesaid bibliographical database in 2000 (55).
Catalogue of the main scientific journals
where scientific articles on children’s literature
are published.
The large majority of the scientific works
on children’s literature indexed in SCOPUS
between 2000 and 2014 are scientific articles
published after a review process using the
double blind system. The remaining 20.3 % are
monographs and chapters of books that were
also published after a review process using
the double blind system. Obviously, that 79.7
% of scientific articles is published on scientific journals of an international nature. The
catalogue of the main scientific journals with
scientific articles indexed in SCOPUS has been
prepared according to a qualitative criterion:
we chose those journals that include more
than 10 articles on children’s literature in their
numbers published between 2000 and 2014.

Among the 16 international journals
chosen, we would like to underline Children’s
Literature in Education (ISSN: 0045-6713 print
version, ISSN: 1573-1693 digital version) with
173 articles, Early Childhood Education Journal
(ISSN: 1082-3301 print version, ISSN: 1573-1707
digital version) with 60 articles, The Reading
Teacher (ISSN: 1936-2714 digital version) with
43 articles and The Lion and the Unicorn (ISSN:
0147-2593 print version, ISSN: 1080-6563
digital version) with 38 articles. All of them
are within the Anglo-Saxon scope. Besides,
within the Hispanic scope, we would like to
highlight the journal called Ocnos. Revista de
estudios sobre Lectura (ISSN: 1885-446X print
version, ISSN: 2254-9099 digital version) with
17 articles on children’s literature according to
the data obtained from SCOPUS.
Catalogue of authors and researchers who
have basically dealt with scientific studies on
children’s literature between 2000 and 2014.

The following analysed datum, which is
qualitative in nature,
FIGURE 2. Catalogue of the main scientific journals were scientific articles on offers data on the
children’s literature are published.
catalogue of authors
and researchers who
have basically dealt
with scientific studies
on children’s literature between 2000
and 2014. From the
search we made, we
chose those authors
and researchers who
published 4 or more
scientific Studies on
children’s
literature
and its didactical use.
That made a total of
44 authors: children’s
literature (17 authors)
children’s books (5),
children’s narrative (5),
children’s poetry (0),
Source: SCOPUS / Prepared by the author
children’s theatre (0) and
picture books (25). Some
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of them appear more than once in the search
using one of these bibliographical descriptors.
They are therefore recorded once only.

of research regarding children’s literature and
its didactical use.

FIGURE 3. Catalogue of authors and researchers who have basically dealt with scientific
studies on children’s literature between 2000 and 2014.

Source: SCOPUS / Prepared by the author

Among all of them, as we can see in figure 3,
Zeece is especially remarkable with 17 studies,
Pena and Unsworth with 11 each, Kruger and
Lin with 9 each, Gillam and Serafini with 8
each and Nikolajeva with 7. Most of these 44
authors identified are from Anglo-Saxon countries: USA, UK, Australia and Canada and, to
a lesser extent, South Africa, New Zealand,
India, Ireland and Hong Kong.
Thematic lines of scientific studies on
children’s literature and its didactical use
between 2000 and 2014
Between 2000 and 2014, the search in
SCOPUS enables to deal with lines of research
that are homogeneous regarding the Studies on
children’s literature to a certain extent. In this
sense, we chose the 15 scientific studies that
are the most cited4 in each one of the descriptors looked up. In total, 90 scientific studies
that allow us to establish certain common lines
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Authors, titles and genres of children’s
literature
As shown in figure 4, the line of research
with a greater number of scientific articles is
that dealing with its authors, titles and genres.
Lindqvist (2003) continues the theory that
Vigotsky develops in his work Imagination and
creativity in childhood (1930) of the study of
authors and titles of children’s literature. In this
essay, Vigotsky refers to the creation process
of human consciousness, the link between
emotion and thinking along with the role
played by imagination. This process is based on
the critical reading that this author made of the
children’s literature work The Crocodile (1917)
by K. Chukovsky.
In the field of children’s poetry in England,
Ruwe (2009) studies the work of an English
poet of the 18th century: Adeaide O’Keefe.
Continuing with English children’s poetry of
the 18th century, Rix (2012) analyses the poetic
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FIGURE 4. Lines of research on children literature between 2000 and
2014

Source: SCOPUS / Prepared by the author

oeuvre of William Blake and his work The Tiger
(1794) in particular. Lockwood (2009) studies
the children’s poetry of Ted Hugues, an English
author who passed away at the end of the 20th
century. On his part, Pullinger (2014) studies
the children’s poetry oeuvre of five AngloSaxon authors of the 19th and the 20th century:
Christina Rosseti, Carol Ann, Ted Hugues,
Philip Gross and Allan Ahlberg. On the other
hand, Lockwood (2013) analyses the poetry of
four writers who were born in the Caribbean:
James Berry, John Agard, Grace Nichols and
Valerie Bloom. All these authors use the
English language and Caribbean Creole varieties in their own poems for children. In last
place, Whitley (2007) Studies the poetic oeuvre
that the American author Carol Ann wrote
for children. As far as the study of authors of
children’s theatre is concerned, we would like
to emphasise Knijnik (2011) and his analysis
of the theatre oeuvre of the Brazilian Marcela
Romagnoli and two of his most representative
theatre works: Felizardo and Menino Teresa.
Regarding children’s literature genres, as
it is widely known, the tale is one of the most
typical (Colomer, 2005). This way, Mar, Tackett
and Moore (2010) analyse how tales help a

group of children aged from
4 to 6 to reflect and understand their feelings and those
of the people around them,
much more than television or
cinema do. That is what Mar,
Tackett and Moore call the
“theory of mind”.

Obviously,
poetry
is
another genre of children’s
literature that is in good
health nowadays (Cerrillo,
2007b). In this sense, Sloan
(2001) and Gross (2012)
wonder if there is a true children’s poetry, what should be
its features to be considered
as such and how children’s
poetry should be valued in
comparison to written poetry
for grown-ups (Coats, 2013).
Wang, Armstrong and Wu (2012) analyse the
role played by children’s poetry in the development of children’s creativity and imagination
whereas Maillet (2007) analyses the role played
by animals in children’s literature and in
children’s poetry in particular. On his part,
Pramling (2009) presents the results of the
didactical use of poetry at school with different
groups of children aged between 2 and 8. In line
with using poetry in school contexts, Nyoni and
Nyoni (2013) study children’s literature written
in Shona, a Bantu language of Zimbabwe, and
how written poetry in this language is a way
Zimbabwe’s school population has to learn it.
On the other hand, Anae (2014) explains the role
played by poetry at school in the development
of the student’s writing skills. This way, he
outlines the implementation of the Brave Young
Sigers (1938) experience in Australian schools
in the 30s of the 20th century, in which a group
of children and teenagers wrote a poetic anthology echoed by the press of that time. In last
place, Cristescu (2013) explains the ideological
value of children’s literature in the communist
regime in Romania in the 40s, since this genre
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was used as a propaganda tool designed to
achieve specific ideological objectives.
Children’s theatre is another children’s
literature genre that has given raise to a great
number of scientific studies nowadays (Zipes,
2003; Muñoz Cáliz, 2011; Spitzer, 2009; Peters,
2013, Bonnefoy, 2013). Therefore, Lan and
Morgan (2003) analyse the effects of retroactivity between children and the children theatre
play performed. Rokach and Matalon (2007)
describe the advantages of children theatre for
children in Toronto, Canada, throughout 15
years. Johanson and Glow (2011) specify the
advantages of children theatre when educating
children, not from a formal point of view only,
but from an aesthetic point of view specially. In
this same line that focuses on the theatre-education binomial, Bates (2007) outlines the
benefits provided by theatre at school so that
students can learn their mother tongue and
other school skills, such as tolerance and
respect for diversity.
In the university sphere, Neira-Piñeiro
(2014) presents a didactical experience implemented in the degree of Infant Education at
the University of Oviedo (Spain) by teachers
of children aged between 3 and 6. It is aimed
at applying the knowledge acquired on the
promotion of reading and children’s theatre to
develop professional skills in the future.
In this same line of study, Geroeva (2013)
provides arguments about the need for training
university students, who will later deal with
the aesthetical training of school population,
in the aesthetic of children’s theatre.
Reason (2008) and Verdonik (2011) analyse
the role played by puppets, animate and inanimate objects in children’s theatre plays.
Similarly, Keçeli (2013) studies the role played
by the main characters of theatre plays and how
these can be used in children’s drama education.
From a historiographical point of view, Gubar
(2014) analyses different aspects of popular children’s theatre in America in the 19th century. On
their part, in their study Jarwan and Al-Qudah
(2013) wonder if there has been any kind of
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children’s theatre in Jordan between 2000 and
2009 and the role played by it in the Arabic and
global scene. Ananthakrishnan (2010) analyses
the role played by the National School of Drama
(NSD) in the creation and development of children’s theatre in India in the second half of
the 20th century and the beginning of the 21st
century. In last place, Echols (2013) analyses
the children’s theatre adaptations of Robin Hood
between 1930 and 1070 which were disseminated for children in radio programmes such as
Let’s Pretend (1954), Escape (1952), Gunsmoke
(1955) and Crisis (1975).
A children’s literature genre which is
booming nowadays is that of picture books
(Turrión, 2012; Anstey, 2012). In this sense,
Oittinen (2003) examines the kind of children’s literature published in Finland and
concludes that 80 % of the books published
are translations of picture books of authors
such as Maurice Sendak (Where the wild things
are, 1963) and that 80 % of these translations
are from original works in English. In this
same line of work on children’s literature and
picture books, Marsh and Domas (2003) ask the
following research questions: how are pictures
related to the texts they are associated to and
what are the pictures functions. 954 pictures
are used to answer this question, each linked to
a text, from 45 websites dedicated to children.
This study concludes that there are three categories of pictures, just as in the case of picture
books, depending on their proximity or closeness to the text. On their part, Wason-Ellam
(2010) presents an ethnographic study of a
grade 3 of Primary Education classroom where
children worked on picture books with pictures
of the natural environment surrounding the
students. In this same line, analysing picture
books, Pike, Barnes and Barron (2010) present
a study with 7-year-old children consisting
on reading picture books and analysing how
they help to understand narrative discourse. ,
Fletcher and Reese (2005) analyse the structure
of picture albums as picture books that help
to lay the ground to learn alphabetic reading
among children under 3.
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Hamilton, Anderson, Broaddus and Young
(2006) analyse textual features (for example,
the presence of male and female characters in
the story being told) of the 200 picture albums
that were best sold globally between 2001 and
2006 and a sample of 7 years of picture books
which were awarded the Caldecott Medal, a
prize created in 1938 that is granted yearly by
the Association for Library Service to Children
to the most remarkable American illustrator of picture books for children published
throughout the year. In the field of children
illustrated poetry, we would like to highlight
a recent study by Ramos (2014) on a corpus of
poems in Portuguese in which pictures help to
interpret texts, as well as that by Pujol and Pujol
(2014) on illustrated poetry in Catalan of Martí
i Pol.
Children’s literature is a kind of literature
that is dedicated to a very specific audience,
children and adults, despite of the fact that,
as stated by Richardson (2007) in his article,
there are narrative genres of children’s literature dedicated to even more specific collective
audience, such as the Afro-American population or gay groups. This study concludes with
a theoretical model of the different implied
audiences for this kind of narrative texts of
children’s literature.
Children’s literature and its didactical use
A second line of research on children’s
literature is that studying it as a teaching and
learning instrument in different educational
contexts (Cremin, Mottram, Collins, Powell
and Safford, 2009) and how it promotes functional literacy strategies among children when
duly used by teachers (Xu, 2000). Among these
educational practices, we would like to highlight the use children’s literature with students
from an early age as a source of knowledge of
their most immediate natural environment.
Therefore, Akerson and Donnelly (2010)
describe how Primary Education students were
able to include scientific contents in the classroom activities contextualised by their teachers
from the consultation and observation of chil-

dren’s literature books throughout six weeks,
during two and a half hours a week. In this
same line of research, Martin (2000) analyses
the role played by children’s literature and
social imaginary when learning animal species
before the first stage of schooling; Pappas
(2006) assures that reading children’s literature
texts with pictures of natural environments
promotes the connection between scientific learning and children’s literacy; Sackes,
Trundle and Flevares (2009) deal with the
advantages and the limitations of children literature texts when introducing science concepts
to pre-school children from 12 American states;
Varelas, Pappas, Kane, Arsenault, Hankes
and Cowan (2008) explain how children from
urban schools establish relations between the
scientifically concepts appearing in children’s
literature texts and these same concepts with
which they are familiar since they are present
in their most immediate environment. What is
more, Monhardt and Monhardt (2006) assure
that children’s literature text are generally a
good resource to teach skills inherent to scientific process in Primary Education students.
Children’s literature is also used in educational contexts to improve reading and writing
skills. In his article, Sefarini (2003) rises the
issue of what kind of children’s literature is
more suitable for the development of reading
skills at school and what should be the approaches to teach how to read taking children’s
literature texts into account. In their article,
Dwyer and Neuman (2008) note scientific
evidence: an appropriate selection of children’s
literature books promotes the pleasure and
the interest in reading in new readers and in
children who are learning to read. Likewise,
Hefflin (2002) explains how two teachers motivated the reading practices of their students
using children’s literature books with cultural
patterns that were relevant to their students.
This same reading experience was also implemented with Afro-American children of grade
K-3, with whom their teachers worked on
reading guides with cultural aspects that were
close to their vital reality. Nevertheless, Lewis
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(2000) states that children’s literature reading
usually provides narrative components (the
characters of tales in particular) that may not
be close to the reader but that allow them to
identify themselves by finding similarities in
the text and references. Foy and Mann (2003)
assure that children’s literature contributes
to the acquisition of the letter-sound binomial
and the first vocabulary of children between 4
and 6. McCutchen, Harry, Cunningham, Cox,
Sidman and Covill (2002) insist on this same
approach that Primary Education students
develop a good phonological consciousness
using the children’s literature text that best suit
the literacy phase they are in, whereas Jalongo,
Dragich, Conrad and Zhang (2002) explain the
advantages of using album books where words
are at the service pictures during the first stage
of children’s education.
The remarkable study of Powell-Smith,
Stoner, Shinn and Goog (2000) describes the
advantages of children’s literature to acquire
reading skills. These authors analyse the role
placed by parents in the initial processes of the
acquisition of reading skills. This study analysed
a group of 36 parents who offered two kinds of
reading materials to their children throughout
15 weeks: materials that were pre-determined in conventional textbooks and children’s
literature materials chosen specifically. The
outcome was just a few students improved their
reading skills with the first reading materials
in comparison to the reading improvements
experienced by those who used children’s literature texts. On their part, Stevens, Van Meter
and Warcholak (2010) explain the advantages
of children’s literature texts for children from
unprivileged backgrounds who can hardly gain
access to regular curricular materials. In this
sense, their research explains in detail how
children from grade one of schools located in
areas with a high proportion of unprivileged
families can acquire and work on the structure
of narrative texts using children’s literature
texts.
Writing skills can also be worked on using
children’s literature texts because it contri-

70

butes to initial learning of written language.
Therefore, Baumer, Ferholt and Lecusay
(2005) outline an experience of work at school
focusing on the acquisition of narrative discourse in students aged between 5 and 7 from
Scandinavian countries.
Other skills that are developed in students
through the didactical exploitation of children’s
literature are: spatial skills, as explained by
Jenny (2006) in his study, detailing the multiple
representations urban space has in children’s
literature nowadays, and Duarte (2007), on the
relationships established between the urban
geography that children have to learn and the
children’s literature texts in which it is present;
orthographical skills in children between
grade 1 and 5 who spelled words appearing in
children’s literature text aiming at learning the
grapheme-phoneme correspondence (Roberts
and Meiring, 2006) and morphological skills,
as stated by Jarmulowicz (2002), who describes
and argues a process of acquisition of suffixes
in English using a children’s literature corpus
carefully selected by teachers of Primary
Education. Similarly, Stanulis and Manning
(2002) analyse the role played by children literature in the development of oral language and
how it contributes to the dialogue that can be
started between teachers and students on the
basis of understanding children’s literature
texts. Joshi, Binks, Hougen, Dahlgren, OckerDean and Smith (2009) analyse an English
teaching programme for students at early ages
using a careful selection of children’s literature texts in that language and in which key
concepts of the student vital reality appear. On
the other hand, Johns, Hsingchin and Lixun
(2008) propose an English learning programme
from Taiwanese students aged between 17 and
18 using children’s literature languages and
introducing activities that imply reading these
texts following the communicative approach
used when learning languages.
On their part, Hutchinson, Rose, Bederson,
Weeks and Druin (2005) describe the advantages that would result from building an
International Children Library (ICLD) as a free
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online resource available so that teachers can
promote functional and significant reading
practices for their students, specially when
they work on reading skills at an early age.
Similarly, Reuter (2007) explains how to help
Primary Education students to choose children’s literature texts when selecting books
using a digital library.

growth easier, because it can create positive,
productive learning experiences. The study of
Sullivan (2004) links the advantages of children’s
literature to educate the character of children in
their first years of schooling, although not from
a purely therapeutic point of view.

The study of Cremin, Mottram, Bearne
and Goodwin (2008) explores the habits and
preferences of children’s literature works of
1,200 teachers, as well as the academic practices derived from the number of children’s
literature works that are known and used in the
classrooms. This study concludes that Primary
Education professionals have a very limited
range of children’s literature authors and texts.
Similarly, Cunningham, Perry, Stanovich and
Stanovich (2004) come to the same view regarding kindergarten teachers who normally use
those same texts to work on the phonetic-phonological awareness of their students.

One third line of research regarding children’s literature is the one dealing with the
study of stereotypes, regardless of type,
that appear in this literature and how they
can be didactically analysed and processed.
Therefore, Anderson and Hammilton (2005)
examine the gender roles enshrined in the
characters of 200 illustrated albums. This
study concludes that the role played by the
fathers is hardly representative in comparison
to that played by the mothers, who always take
care and educate their offspring. Similarly,
Diekman and Murnen (2004) show that children’s literature texts qualified as sexist and
non-sexist, which are normally used at school
for didactical purposes, present stereotyped
female characters. As concluded in this study,
female characters always deal with housework.
Similarly, Gooden and Gooden (2001) analyse
83 picture books published between 1995 and
1999 in which the role played by female characters, which are the main characters of the
actions, is essential in the positive development
of narrative action. This way, in this case the
role played by female characters contributes to
eliminate those stereotypes of weak characters
that are normally linked to women.

In last place, in this line of investigation
made up by the binomial children literature
and Education, we would like to highlight
two studies on the therapeutic advantages of
children’s literature for students with high incidence disabilities, specific learning difficulties,
conduct disorders and mild mental retardation.
Therefore, Forgan (2002) advocates for the good
use children’s literature that helps to identify
and solve problems on the basis of basic narrative sequence of tales, which includes the
beginning, development and resolution of
verbal action. Similarly, Aram and Biron (2004)
study the role played by tales in children aged
between de 3 and 5 when acquiring phonological awareness, knowing letters and acquiring
sound foundations of orthographical awareness that enable children to gain access to the
correct use of their mother tongue.
Roberts (2008) analyses the pedagogical
value of tales to work on the vocabulary of preschool children in England and, on his part,
Heath (2005) assures that children’s literature
is a useful therapeutic tool to make emotional

Children’s literature and gender stereotypes

Wharton (2005) analyses the representation
of male and female gender in children’s literature texts that are used in a reading programme
for children in the UK enrolled in their first
schooling years and how these texts promote
the creation of very different approaches to
the male and female gender. This analysis was
shared with teachers of this schooling stage
who became aware of the kind of children’s literature read by their students. In a similar vein,
Hamilton, Anderson, Broaddus and Young
(2006) analyse the gender roles that appear in
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those picture books that were best sold between
2001 and 2005 along with a sample of some
books that were awarded the Caldecott prize
between 1998 and 2005, which made a total of
200 books approximately. The conclusion of
this analysis is that male characters appeared
53% more than female characters in the
pictures of these books for children and male
characters also appeared engaged in paid professional activities to which female characters
could not gain access.
Jackson and Gree (2005) analyse the gender
constructions in a population of 100 school
readers from an early age chosen at random in a
school community at the end of the 20th century.
The conclusion of the aforesaid analyses is that
the pictures of the children literature’s texts
read by these students notably contribute to the
formation of different gender discourses and to
the almost forced identification with each one
of them. Trousdale (2005) explores the existing
intersections between spirituality, religion and
gender in contemporary children’s literature
for American children.
Ideological and racial stereotypes are
also analysed in children’s literature texts.
Therefore, Hollingworth (2008) explains
in his work how one teacher of Primary
Education deliberately introduced children’s
literature texts including ideological and
racial stereotypes and how he dealt with their
threats through dialogue with all the classroom members who read the aforesaid texts.
In a like manner, Rogers and Christian (2007)
analyse the linguistic strategies and techniques
used by children’s literature authors to present
white and black characters in their works.
Their work shows that the narrative discourse
referred to white characters is used to place
these characters in the centre and core of narrative action. Correspondingly, Mullen (2004)
describes examples of ethnophaulism in children’s literature texts in which the characters
of a specific ethnic group are represented with
small heads and a very simple verbal discourse.
This research contributes to the improvement
of inter-group relations among children.
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In last place, one kind of stereotype that
appears frequently in children’s literature texts
is that regarding the physical attributes of the
characters and how the latter have an impact
in the thinking of the reading public. In their
work, Bonin and Silveira (2010) show how those
characters that are overweight in five books of
contemporary children’s literature languages
published from 2000 are analysed with the
didactical purpose of being tolerated as humans
who must be accepted in our society.

Conclusions
According to the SCOPUS database of bibliographical citations, 2,673 texts between articles
and journals, chapters of books and monographs published after a review process using the
double blind system. From 2007, the scientific
community got interested in the new public
literacy process through the publication of more
than 50% of those 2,673 texts. According to the
SCOPUS database of bibliographical citations,
Anglo-Saxon authors such as (17 studies), Pena
and Unsworth, with 11 studies each, are the
most remarkable due to the number of scientific studies on children’s literature published by
them.
In the 90 scientific studies selected by us to
perform the qualitative analysis, it is noted that
the scientific community has paid more attention to those studies related to the analysis
of authors, titles and genres of children’s
literature and their receipt by the scientific
community of the 20th and the 21st century (45
in total). A remarkable number of studies (34)
focused very specifically on the didactical use
of children’s literature as a tool at the service of
the children’s literacy. In last place, the studies
(11) on the presence of stereotypes of different
natures in children’s literature texts are also
remarkable.
In view of the foregoing, we can conclude
that whilst most of the studies on children’s
literature have dealt with issues related to the
study of authors, titles and genres of children’s
literature and with the didactical use of this
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literature, specially in the formation process of
reading and writing skills amongst children.
The new lines of research on children’s literature texts and corpuses go further in these same
lines of research but probably identifying a new
aspect that has experienced a boom in reading
and writing didactics: the digital tools (ICTs)
that must undoubtedly be taken into account
in each children’s literature text that teachers
decide to work on with their students. Reading
children’s literature texts is a decodification
process of the written text and involves some
knowledge construction that can subsequently
be expressed in written. Children’s literature
plays a very important role in this reading and
writing processes, because it provides readers
and writers with a set of textual models and
narrative structures that help to form a strong
literary skill. This is the basis of what shall
later become the reading, comprehension and
writing of new texts according to the age of the
person who reads, understands and writes.
In last place, we would like to highlight that
it has not been possible to retrieve all the documents from 6 descriptors, which has probably
represented a constraint in this study and with
a view to open new lines of research. These
documents could not be retrieved due to the
following reasons:
a. One only bibliographical database has been
used to perform the bibliographical review
of children’s literature and its didactical
use.
b. The bibliographical entries included in the
descriptor Youth Literature and its potential
related terms have been discarded. If we
consider the direct link between children
and youth literature, an analysis of the
bibliographical review using the descriptor
Youth Literature shall be for the immediate
future, aiming at comparing and checking
it against the bibliographical review
included in this article.
c. SCOPUS has a constraint that cannot be
omitted: the journals indexed in this
database have an Impact Factor lower than
that in the WoS. For this reason, it would

be necessary to complete this work with a
systematic review of the Web of Science
database. Because, as stated by Meho and
Yang (2007: 2115), “one should employ
both WoS and Scopus to generate accurate
citation accounts because these two databases largely complement rather than replace
each other”.
Nevertheless, it can be highlighted that
most of the bibliographical entries on children’s
literature and the most representative globally
have been retrieved. Obviously, new bibliographical reviews on children’s literature from
other important bibliographical databases
using search methodologies supplementary to
the one presented herein will be very useful for
the scientific community.

Notes
1 I would like to thank Mireia Vilaspasa (Library
and Documentation Services, Universidad de
Lleida, Spain), for her help offered during the
research along with the management of the bibliographic records which are quoted in this artcle.
2 In order to review what has been published on children’s literature in Spain and in Spanish-speaking
countries more specifically, the database of CSIC
(Centro Superior de Investigaciones Científicas),
ISOC, and Dialnet can be used, although they do
not include any essential information to carry out
a qualitative study on bibliographical review: the
number of citations obtained by any specific scientific study.
3 Should the scientific work indexed in SCOPUS
not be published in English; the title, abstract
and keywords thereof are always shown in this
language.
4 We made our last search on 23rd December
2014. Please note that SCOPUS is a bibliographical database of quotes that is updated on a daily
basis. On the other hand, studies of bibliographical reviews use those quotes received by scientific
studies to prepare the catalogue of the most significant studies in a specific field of research. In this
sense, we chose the 15 scientific studies that are the
most cited in each one of the descriptors looked up.
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